






Aims for today

● To share Princess Frederica’s strategy for Whole 
School Inclusion and SEND 

Core aims:
- exceptional outcomes for all pupils
- working together as a united force for excellence in education for all 



Whole School Inclusion 

● A whole school approach focused on meeting 
the needs of all children, with a specific focus 
on identifying and supporting pupils who face 
barriers to learning or well being; SEND, 
disadvantaged pupils and lower attaining 
pupils. 



We follow a two tiered approach to inclusive 
education at Princess Frederica CE Primary 
School 

- Universal offer that supports the learning of all 
pupils, including pupils with additional needs

- Adaptations and additional support that may 
also be needed for some pupils   

Education Endowment Foundation (EEF) - Guide to inclusive teaching and the DFE Inclusion Strategy 

Aim is to help equip schools to improve the inclusivity of their 
universal practice, providing them with more resource to 
meaningfully embed inclusion and remove commonly 
occurring and predictable barriers to learning. This includes:

● investing in high quality, adaptive teaching
● inclusive pedagogy and decision-making
● creating safe, calm and accessible learning 

environments



Key aspects of our universal offer at Princess
Frederica 
Explicit instruction through high quality teaching and learning through the Lifefull 
Federation Teaching Habits which are rooted in Rosenshine’s Principles of Direct 
Instruction 

- Breaking complex concepts or skills into smaller, more manageable chunks
- Introducing ideas using clear, concrete examples 
- Supporting explanations with clear, simple language to reduce cognitive overload 
- Explicitly teaching vocabulary needed and modelling each step to complete a task
- Anticipating and checking for common misconceptions 
- Providing multiple opportunities for guided and then independent practice 



Effective Feedback - teachers using feedback to ensure that 
pupils understand what they have done well, learn to identify 
areas for improvement and understand how to improve their work

Key strategies we use at Princess Frederica are:

- Use of focus groups to provide additional feedback and guided 
application and practice 

- Use of visualizers for marvelous mistakes and improvement 
marking built into lessons  

- Providing pupils with individual targets and next steps for 
learning 

- Using 1:1 and 1:2 conferencing to support pupils to identify areas 
for improvement and guide this with immediate application 



Scaffolding and adaptations: temporary supports that enable pupils to access key learning and complete 
tasks more independently, leading to a gradual release of responsibility from the teacher to the learner

At Princess Frederica, we task specific adaptations and scaffolds informed by the teachers assessment of 
pupils current knowledge and skills. These are used alongside other classroom strategies such as 
modeling and guided practice. 

Physical environment to support all learners; pastel colours, large font and minimum information needed 
not to cause cognitive overload

Adapted lesson tasks
- Different tasks, resources, scaffolds or levels of challenge to meet individual needs eg word banks, 

sentence starters, colourful semantics, visual supports

Adapted resources; visuals, overlay’s, concrete resources, challenge etc

Evidence of responsive teaching; flexible grouping, focus groups, targeted support, AFL, questioning, 
scaffolding tasks to ensure the correct amount of challenge and support 

Assessment:
- Marked work showing that feedback and next steps are tailored to pupils, show verbal feedback.
- Formative assessment notes, mini-whiteboard responses or tool kits 
- Individual targets linked to gaps in knowledge or skills



Positive Relationships: 

- Knowing our pupils and understanding their context and 
individual needs;

- Communication of high expectations and aspirations for every 
pupil from their unique stages of development

- Supporting pupils to develop meaningful relationships through 
social skills groups, extra curricular activities and classroom 
activities 

- Creating opportunities for communication and collaboration with 
parents 



Fostering calm classroom environments: 
Establishing clear routines and expectations for behaviour and learning;
Teaching, modelling and reinforcing expected behaviours;
Using consistent responses to behaviour across staff and lessons;
Explaining why routines and rules are in place so pupils understand them 
and engage
Recognising and praising positive behaviour and engagement;
Considering environmental factors including lighting, noise and physical 
layout where appropriate 
Ensuring pupils understand their role in fostering a calm, 
classroom environment 



A key focus for 2026-2027 is strengthening 
our universal offer though:
Continued priority on the SDP;
Key focus in appraisal meetings and pupils progress 
meetings: how staff use our adaptive teaching to meet the 
needs of all pupils, especially send, disadvantaged and 
lower attaining pupils
Tracking pupils progress closely and selecting target 
interventions where and when needed   



Tier 2 Adaptations and additional support that may also be needed 



Inclusive teaching misconceptions 
Inclusive teaching is all about what schools do differently for 
pupils with additional needs.”
Inclusive teaching is about helping every child to participate and succeed in school. 
As captured in the SEND Code of Practice (2014), some pupils with additional needs 
will require support that is additional to or different from what is generally available 
to other pupils. However, inclusive teaching is also about considering aspects of 
universal provision that benefit all pupils but are especially important for pupils 
with additional needs. Effective inclusion strategies consider both elements. 



“The more adaptations teachers make, the more pupils will 
learn.”
Evidence does not strongly support the idea that the more adaptations 
teachers make, the more pupils will learn. Any adaptation can be 
effective or ineffective, and ineffective adaptations can hinder learning. 
For this reason, it is important to support teachers to understand what 
makes adaptations effective and to monitor their impact with care. 
“Interventions are the most important way to support pupils with 
additional needs.”
While targeted interventions can help, they are most effective when 
they supplement – rather than replace – effective everyday teaching. 
Strong universal provision reduces the number of pupils who require 
additional support and creates the conditions in which targeted 
interventions are more likely to succeed. 



“If a pupil has a diagnosis, we automatically know the best way to 
support them.”
A diagnosis can provide useful information, but may not determine what support will be 
most effective in supporting learning. Pupils with the same diagnosis can have very 
different strengths, needs and experiences and these can change over time. Effective 
support is informed by ongoing assessment, evidence-informed decision making and 
ongoing monitoring of impact. 

“Teachers/LSA’S need specialist expertise before they can effectively 
support pupils with additional needs.”
All teachers should continue to deepen their understanding of effective inclusive practice 
throughout their careers, and in many cases this will include the development of specialist 
expertise. However, inclusive teaching does not begin with specialist knowledge. It begins by 
attending to elements of universal provision that benefit all pupils, but that are especially 
important for pupils with additional needs. Doing so is an invaluable contribution that every 
classroom teacher can make. 



Our focus for your children

Core aims:
- exceptional outcomes for all pupils
- working together as a united force for 

excellence in education for all 


